Susan,
This is part of a message I have sent to supervisors on campus.  We happen to have a 19 hour a week restriction on student employment.  The reference to the study is mentioned. I hope it helps.

Recently, I have had a number of questions about the 19 hour work limitation for students enrolled in classes.  Mostly, students and supervisors want to know why there is a limitation.  First, I would like to share an exerpt from the research publication, "Access and Persistence: Findings from 10 years of longitudinal research on students," by Susan P. Choy, from the American Council on Education Center for Policy and Analysis.   The study also indicates that working more than an average of 15 hours a week negatively affects retention rates.

Combining School and Work
Students always have worked,whether full or part time,to help cover their educational
expenses,but many in higher education may not recognize how many students are
working while going to school or how much they are working.  Devoting any more than
about 15 hours per week to paid work tends to affect academic performance negatively
and imposes limitations on students,such as restricting their choice of classes, limiting
the number of classes they can take or when they can take them,and reducing library
access (Horn and Berktold 1998). Such limitations may lessen students' desire to stay
in school or slow their progress toward a degree.
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Executive Summary
· Students are increasingly likely to work while in college. Since 1984, the fraction of college students aged 16 to 24 who also work full- or part-time has increased from 49 to 57 percent. Not only are students more likely to work today, but they are more likely to work full-time: the share of students working full-time while going to school full-time has nearly doubled, rising from 5.6 percent in 1985 to 10.4 percent in 2000. In 2000, 828,000 full-time students worked full-time, compared to 366,000 in 1985.

· Working students can be categorized into two groups: those who primarily identify themselves as students but who work in order to pay the bills, and those who are first and foremost workers who also take some college classes. Almost two-thirds of undergraduates who work consider themselves "students who work"; the other third consider themselves "workers who study."

· In the 1995-96 school year, employed students worked an average of 25 hours per week. Students at four-year colleges are more likely to work a smaller number of hours per week. On average, working college students earn roughly $7.50 per hour.

· The empirical evidence suggests that the effects of working while in college varies by the type of job held (e.g., full-time vs. part-time work) and its relation to the academic environment (e.g., an on-campus vs. an off-campus job).

· Part-time student employment may have beneficial effects: for example, an on-campus research position may spark a student's interest in further academic programs or provide important work experience that will improve future labor market prospects. Working part-time as a student generally appears to supplant only non-productive activities, such as watching television. In addition, students who work fewer than 10 hours per week have slightly higher GPAs than other similar students.

· However, full-time employment may impair student performance. For example, 55 percent of those students working 35 or more hours per week report that work has a negative effect on their studies. Students working full-time also reported the following liabilities: 40 percent report that work limits their class schedule; 36 percent report it reduces their class choices; 30 percent report it limits the number of classes they take; and 26 percent report it limits access to the library.

· Students who work full-time are also more likely to drop out of school. For example, the available evidence is consistent with a roughly 10 percentage point differential in graduation rates between full-time and part-time workers. In 2000, nearly 830,000 full-time college students worked full-time. Because of the adverse effects of such full-time work, tens of thousands of these college students are likely to drop out of school and fail to receive a college degree.

· Working a limited number of hours (e.g., 10 hours a week) at an on-campus job appears to have positive impacts on student performance, while working a significant number of hours (e.g., 35 hours or more per week) has adverse consequences. It is unclear at what point student employment moves from being beneficial to being counterproductive. But the difference between graduating from college and not graduating from college may involve a change in work schedules that would have a modest impact on student earnings relative to the lifetime gains from completing college. For example, reducing hours worked by 10 hours (from 35 hours per week to 25 hours per week) would reduce a student's annual earnings during the school year by roughly $2,250. Such potential earnings pale in comparison to the lifetime gains from completing college.

· Since full-time work appears to have negative effects on student enrollment rates and perhaps also on academic performance, it is therefore of particular concern that full-time work among full-time college students has risen sharply over the past 15 years. For these students, the research suggests that, if possible, it may be prudent to find other ways of financing college so they can complete their degrees, maintain their academic performance levels, and thereby reap the long-term benefits of a college education. 
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The financial burden of college tuition is significant and rising. In light of the increasing price of college, many families are facing significant challenges in financing their children's education.2 The evidence shows that as one response to the financial burden of college tuition, students are working more while in college. Over 60 percent of college students report that their parents now expect them to work during the school year to help cover expenses.3 More students are working, and more are working longer hours. 

Today, more than half of college students have a job. In 1999, on average, working students earned roughly $7.50 per hour. These earnings undoubtedly help to alleviate some of families' financial struggle to pay for college in the short run. But the extent of working while in college raises important questions. In particular, what is the overall effect of work? Does it have a beneficial effect in the long run by building discipline and a strong work ethic in students, or does it have a deleterious effect by diverting students' efforts from schoolwork? The evidence suggests that the answers depend on how much a student works and what type of job she has. 

Characteristics of Student Employment 

An increasing number of students work while in college. Since 1984, the fraction of college students aged 16 to 24 who also work full- or part-time has increased from 49 to 57 percent.4 The share of full-time college students working has also increased; in October 2000, a majority of full-time college students was employed. Figure 1 displays the increase in employment rate among college students. 
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How College Affects Students by Ernest Pascarella and Patrick Terenzini, 1991

Financial aid is, of course, only one part of the economic reality confronting many students as they attempt to finance a bachelor’s or other degree. Many of the same students must work while attending college (Bean & Metzner, 1985). Evidence concerning the effects of persistence and educational attainment of employment during college is shaped to some extent by where the employment occurs. The evidence is quite consistent that off-campus employment (typically measured in number of hours) has a negative influence on both year-to-year persistence in college and bachelor’s degree completion (Anderson, 1981; Astin, 1975b, 1982; Ehrenberg & Sherman, 1987; Kohen, Nestel, & Karmas, 1978; Peng & Fetters, 1978; Staman, 1980; University of California, 1980). This negative effect remains even when controls are made for such factors as academic ability, secondary school achievement, socioeconomic origin, educational aspirations, gender, race, and type of college initially attended. Astin (1975b) has suggested that full-time (thirty-five to forty hours per week) off-campus employment may have more deleterious consequences for persistence and degree completion than part-time (twenty-five hours per week or less) employment. It is clear from other analyses, however, that amount of part-time off-campus employment also has a net negative influence on year-to-year persistence and an inhibiting effect on completing one’s degree on time (for example, Ehrenberg & Sherman, 1987; Kohen, Nestel, & Karmas, 1978).


If persistence and educational attainment are inhibited by full- or part-time off-campus employment, the reverse appears to be true for the effects of part-time employment on campus. Studies that were based on national samples and controlled for such factors as academic aptitude, secondary school achievement, socioeconomic origins, and educational aspirations indicate that a part-time job on campus (usually in the form of  a work-study arrangement) has a net positive impact on year-to-year persistence, bachelor’s degree completion, timely graduation, and the probability of enrolling in graduate or professional school (Anderson, 1981; Astin, 1975a, 1982; Ehrenberg & Sherman, 1987; Velez, 1985).


Wenc (1983) and Erenberg and Sherman (1987) have argued that the differential effects of on-campus and off-campus work on persistence and degree attainment are due in large measure to the former experience enhancing involvement and integration in the institution while the latter experience tends to inhibit it. Anderson (1981) provides evidence to at least partially support this contention. In her analysis of the NLS-72 sample, she found that net of such factors as academic ability, educational aspirations, race, gender, and place of residence during college, regular labor-force employment tended to significantly lower one’s sense of campus integration (for example, satisfaction with teachers, social life, intellectual growth). Campus integration in turn had a statistically significant positive influence on first-year persistence in college.

What Matters in College?  Four Critical Years Revisited by Alexander Astin, 1993

Working at a full-time job is associated with a pattern of outcomes that is uniformly negative. The biggest negative effect is on completion of the bachelor’s degree (Beta = -.16) Other academic outcomes that are negatively associated with working full-time include college GPA, graduating with honors, enrollment in graduate or professional school, and self-reported growth in Cultural Awareness, interpersonal skills, knowledge of a field or discipline, and preparation for graduate school. Working full-time also has uniformly negative effects on every areas of satisfaction except Facilities, and on willingness to re-enroll at the same college.


In the affective realm, working full-time while attending college has positive effects on Status Striving and on the goal of being very well off financially. In the behavioral realm, it has positive associations with getting married (the direction of causation may well be reversed in this case), smoking cigarettes, and feeling overwhelmed. Working full-time has weak but significant positive effects on pursuing a career in business and weak negative effects on choice of a major in science.


Holding a part-time job off campus has a pattern of effects that is almost identical to the pattern associated with working full-time. Having a part-time job on campus, however, has a completely different pattern of effects. As a matter of fact, holding a part-time job on campus is positively associated with attainment of a bachelor’s degree and with virtually all areas of self-reported cognitive and affective growth. Working at a part-time job on campus also increases the student’s chances of being elected to a student office, tutoring other students, and attending recitals or concerts. It has positive effects on Liberalism, Leadership, and a commitment to the goals of promoting racial understanding and participating in programs to clean up the environment. This measure has positive effects on all areas of student satisfaction except Facilities and general education requirements.


Why should part-time employment on campus have such a different pattern of effects from the same kind of employment off campus? In all likelihood, the key to understanding this difference lies in the concept of involvement: compared to students who spend an equivalent amount of time working off campus, students who are employed on campus are, almost by definition, in more frequent contact with other students and possibly with faculty (depending on the type of work). Apparently, this greater degree of immersion in the collegiate environment and culture more than compensates, in terms of student outcomes, for the time that students must devote to a part-time job on campus. Similar trade-offs are simply not available to the student whose part-time job is located off campus. 

